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In' 1971 Lautmann waded through the professional literature, in search for the
meaning of ‘value’. He listed no less than 178 definitions. The highest common
denominator of these is very small: values are factors which influence judgements
about what is good, fine, just, true or beautiful, and can thersfore intluence action.
Even the relevance of such minimally defined values is called into question by many
social scientists. They maintain that the influence of values is only apparent. If such
influence is discerned, then according to them it is not genuine, because values
themselves are in turn completely determined by other, mote fundamental, material
factors. According to these authors we should attach little importance to values, or
even better, remain entirely silent on the subject.

Their attitude proceeds from a specific view of the motives of action. This assumes
that people always act out of self-interest. This is the belief on which the neo-classical
(economic) theones, as well as the molozzcal exchange, and Rational Choice
theories are based'. These theories rest on the assumption that evervone ulnmate’}
aims at the same general goals: avoiding pain and maximising pleasure. Each specific
goal is a means of adhieving-{i-further objective  uitimately to rhavimise a final goal
which is so general and obvious that it neither can nor nesd to be justified. In Inguiry
Concerning the Principles of Morals Hume expressed this as follows: “Ask a man
why he uses exercise; he will answer bgcause he desires to keep his health. If you
then enquire, why he desires health, he wnil i'{ad:ly reply. because sickness is painful.
If you push your inquiries further and desire a reason, why he hates pain, it is
impossible he can ever give any” (op. iﬁﬂander 1982, vol.1: 73). In this way
human action is seen as ultimately detarmife h\ pain and pleasure. In the light of this
belief values are considered suspicious *Peace. “equality, “freedom. “honesty’, etc.
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predictable, adaptation to the availability and suitability for storage of various types
of food (compare with the contrasting explanation in Douglas, 1973).°

As utilitarian inspired, rational choice theory caught on in ditferent social sciences in
the seventies and early eighties, the term “value’ f2ll out of favour. It was considered
old-fashioned and naive and therefore avoided. In the last decade this has changed
again. Jim McGuigan (1991) who has written a very interesting history of British
cultural populism, attributes the ultimate failure of that school to its inability to deal
with values. The study of culture and the study of values are, according to
MeGuigan, inextricably linked to each other. “In short, the study of culture is nothing
if it is not about values. A disenchanted, anti-moralistic, anti-judgmental stance
constructed in opposition to cultural and political zealotry only takes you that far.
The posture may be cool, detached and irreverent but it is not value-free" (1991:173).

1. Why are values coming back?

The recent rediscovery of values has a variety of causes and presents itself in different
forms. It is useful to list a number of these. They immediately provide an overview of
the expectations that today are attachad to values and therefore to values education.

Illustrative of the route that has led a number of authors to the rediscovery of values
and culture, is the work of Francis Fukuyama. In 1989 he pubhshed an essay The End
of History, which defended the proposition that histery, in its Hegelian sense, had
ended and humanity had definitively opted for democracy and capitalism. Almost
everywhere in the world that essay inspired enthusiasm for a global, neo-liberal
economy. In 1995 Fuglyaimacjubiifhizc T achook)that, s the (skb-title states,
deals with the role of social virtues in the creation of prosperity. This book accuses
neo-liberalism and its neo-classical economic foundation of gross incompleteness.
Well-being and economic success are. according to Fukuyama, based to a important
extent on cultural conditions. They are dependent on the extent to which a culture
has available the values and standards which make it possible for the individual to
trust others and subject personal interests to collective interests. “The liberal
democracy that emerges at the end of histony™ writes Fukuyama, “is therefore not
entirely ‘modern’. If the ins thuuor:. of dcn‘ cracy and ..apltal.:m are to work
progerly. they must coexist with cerzin pre<uodern cultural habiss that ensure theic
praper functivning Law, contract. and goonen L 3 ...Z.}' provide a nacessary but
no: suffictent basis tor both the ':.1"'.23:;.- ané prasperity of ;_m.-l whustrial societies:
thas must as wc!l ¢ leavened wis e siprociz, morad oblivation.  duty towards
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not anachronisms in a modern society but rather the sine qua non of the latter's
success” (1993:11)°

Trust is often mentioned in the same breath as values (Misztal, 1996: 33-64): the
image of Man as a calculating egoist inspires no confidence Allegiance to values is
by contrast considered a basis for mutual understanding and trust. The crisis of
confidence with which most western societies are at present confronted, therefore
boosts the attention for values. In various western countries a loss of confidence in
politics and government is observed (Klingemann & Fuchs, 1995; Adams & Lennon,
1992: Blendon et. al., 1997). In countries where opinion polls have been measuring
that confidence for a considerable time, that loss has become a familiar phenomenon.
In the United States for example, the decline began in the sixties. Since then it has
continued almost undiminished (Nye, 1997, Nye, Zelikow & King, 1997).
Occasionally there is a short-term recovery in confidence, but this then disappears
quickly once more. That loss of trust in politics and government does not seem up to
now to have led to a rejection of the democratic form of government (Nye, 1997,
Lipset & Schneider, 1987). But it can impede effective administration and policy
(Lane, 1988:34) and eases the rise of extremist, populist and simplistic politics
(Orren, 1997). According to Neustadt (1997:180) it makes political renewal almost
impossible and impedes the implementation of policy. Mistrust also has economic
consequences, inter alia because it increases the time and resources that have to be
spent on control. Employment agreements and contracts become longer, job
descriptions grow into volumes, malpractice suits take up a great deal of time and
money, and so on. The costs attached to realising economic transactions become high
and put a damper on economic creativity. Attention to the negative economic
consequences of a lack of trust has recently. increased greatly, together with the
interest in social and cultulal clindilions fore¢ond mi¢_wizitre (from the literature
which is beginning to seem a tidal wave: Peyrefiz, 1995, Fukuyama. 1995; Rosenberg
& Birdzell, 1986; Harrison, 1992).

o \G'.l n )
o f"

: TR LS e
=
e =
B
%0 FUTuR0 &

Values have not only been rediscoverad in a quest for the origins of the wealth and
welfare of nations, but also in the mors modest satting of the workshop, the g;p and
the company. According to Kanter & Mirvis (1989) individual mammtsaﬂ‘en yrofit
easily leads to cynicism. In their oplmon cvnical peop!e believe that et‘etybne is
cynical. They justify their own cynicism on the basis of the assums d-z:mué’mn of
othters. In this wuv this aizitude crauies the otyeciive rk--"‘._‘-v ons £0r it existence.
Cynicism boosts cynicisin. and berend wevel this artizulde creates problems in
the workplace [tis such observations whic ed Amital Ezioni te write: * to the
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The causes already considered concern a change in thinking about the conditions of
effective policy (Putnam, 1993) and good business practice. Reasons for a greater
importance of values can also be detected in the mode of production and the
organisation of work.

One of the most important tendencies in that connection is the increase in the number
of jobs which demand a measure of self-direction. Kohn (1989) has documented this
trend extensively and demonstrated how the work experience of the parents
influences the values which are transmitted to the children. The shift from what is
now called a Fordist organisation, towards more flexible organisational models,
characterised by less external control and greater autonomy leads, according to Kohn,
to a declining sensitivity to external control and authority and a growing emphasis on
commitment and internalised control. This tendency has recently been presented in a
more radical way by authors like Beck (1992) and Giddens (1991a, 1991b). In their
opinion, patterns of behaviour and the identity which can be derived from class, sex
or ideology, are losing their binding force. They no longer give meaning or direction
to life. Individuals must, to an increasing extent. derive meaning individually, on the
basis of the materials that their often hectic and unpredictable life course provides. |
Giddens describes this development as modern man becoming reflective. All aspects
of life have to be reinterpreted frequently in the light of new information and new
concepts provided by the sciences. Reflection and justification become more frequent.
The discursive 1}i.lstiﬁtwio:m of behaviour in the light of values approached reflexively
becomes, according taj&eck and Giddens, an everyday practice.
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The importance symbols and work with symbols has attained in contemporary society
and economy, also favours the atrentionpaid tq values. The spectacular increase in
our technological wean: aidlailr cohtrol over thariateralicanditions of life, make us
realise that our wﬂfhre and our well-being from now on will be strongly dependent
on the attitudes. convictions, knowledge and opinions - in brief on cultural factors -
which determine how the technical resources are used. That awareness is very
concretely expr&sseﬂ in the sort of work that contemporary men and women do. Less
and less people are empiayed in industrial production, more and more in the so-called
mrk involves dealing with people and with symbols. Even the
centre of gravuws? : &econonuc tasks no longer lies so much in the production of
gooda to satisty needs, as in the creu tion of nesds, the racognition and boosting of
treads. the ap,,.h.atmnqof small, disa '->1n o differatices Of staus. ¢ cetern, The
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witnesses to the importance of that opinion®. Even a superticial acquaintance with
cultural history teaches us that people are at one time greatly interested in their links
with a distant past, and then at another more involved with the creation of culture
here and now. In the first case they are in search of the continuity which can be
discerned over long periods of time. They are sesking traces that can sometimes only
be excavated by philologists from the depths of languagz and that link us to ancient
myths. In the other case attention is devoted to tha creation of contemporary culture.
Today attention is strongly directed towards the creation of culture her and now. The
high degree of literacy of the population, the enormous amount of time devoted to
watching television, the constant sound-decor of music, radio and television
broadcasts and the ubiquitous presence of advertising. make the contemporary
environment especially rich in symbolism. A great many people are professionally
involved in the production and distribution of these symbols. It therefore seems
natural that attention has shifted from culture as a constant to culture as a product of
cultural work, from the values contained in the cultural inheritance, to the creation,
distribution and formation of values.
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As a consequence of these different developments the schools are now increasingi
expected to contribute to value formation and education is regarded as an institution
that shapes culture. A fairly clear vision of values emerges from the developments
that were sketched above. They are regarded as conditions for social community,
economic growth and political effectiveness. They are considered to be important for
the formation of trust, social capital and citizenship. The emphasis shifts from values
as given, to values as a way in which individuals and groups realise themselves.
People are considered as producers of their culture and society, and value formation
or values education is recognised as an important element in that process. Values
education is no longet regarded al(a@ question aflicitiznswho_ linthinkingly, from
habit. follow values and abide by norms, but of citizens who come to a reasoned,
discursive responsible acceptance of those values and norms. In this way the schools
are confronted with a very clear, precise, and demanding question: how can they
engage in values education in a way that meets the current (high) expectations?

o
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In the second. extensive part of this paper I shall deal with the implications of this rediscovery
of values for values education. [ shall do so in tl'* light of the insights of sociological value
studies and cultural analysis [t is an attempt to id2ntify and describe a number of general
obje:::s.es and concepts that can guide the development of values 2ducation. By genen
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of the conditions that can contribute to successtul values education. The main challenges facing
values education today, derive from the emphasis on reflexivity and the ambition to shape

culture via values education.

2. Objectives for contemporary value formation

Values education is not easy to introduce into schools. In the Flemish Community® an

attempt has been made to introduce a specific vision of value formation in education.

That was done by introducing teaching targets or definitions of final qualifications or

competencies that pupils should have attained. Such targets are formulated for all

domains, and for a few areas of values education, such as ‘social skills’ and education

for citizenship. The achievement of the targets in values education is not aimed at via

a concrete subject or course, but through a cross-curricular approach. A broad public

debate preceded the introduction of these targets in primary and the first grades of

secondary education. During that debate a number of criticisms were frequently

expressed (CID,1994):

- citizenship training is unavoidably a form of propaganda;

- value formation is a precursor of totalitarianism;

- general objectives for value formation are inherently conservative; they always
confirm the ruling consensus;

- citizenship training and value formation obscure dlfferences and impose a mono-
culture on society.

Without denying the possible relevance of these criticisms, one can in my opinion
state on the basis of sociolpgical insights that value formation is unavoidable.
Research into the “hidden ¢lrric thar'” has deinonsiFatee thal  wlue!fiee’ education
simply does not exist. The way in which teachers teach. the way in which
communication between pupil and teacher takes place, ‘the nature of the relations
between the staff and the school principal, the architecture ﬁ;{_ghe school, the various
school rituals, etc. are all value-forming (Klaassen, 1992; Klaassen. 1996). There is
therefore no choice between value formation and the absence of it. The only choice
concerns the alternative betwesn conscious or discursive ﬁid ﬁ&con-.-.cxou:. or practical
value formation The rediscovery of values is therefore not s0 much related to the
creation of value formation. but to the growing need to make values education a

censcious, discursive. self aware part of educatian Values ars ceasi: ng be a laten
presence to become manifest. Value formation. as it is étsc:!:.ssed today. is therefore
nct only a process in which latently present values ase ﬁ!{ix'be-' but also a way in
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the collectivity for which the value formation applies. The second concerns the range
or depth of the value consensus assumed.

In principle, the scale of the value formation can vary trom the individual school to
the state and to international organisations such as the European Union. The value
formation will in one case be specitic to the educational project of an individual
school, in another it will be common to all the schools in the same state or political
jurisdiction. Although local communities or other organizing authorities of individual
schools, can demand the right to offer a specific educational or pedagogical project
and a specific value formation in their schools, most states will put forward a number
of common values and justify these in terms of the conditions for full participation in
the economic, political, social and cultural life of the society (e.g. Veldhuis, 1997).
The emphasis on common values (or standards for value formation) will generally be
greater in proportion to the degree to which the education is subsidised by taxation.
As soon as an attempt is made to make the value formation self-aware and discursive,
and a shift from latent value confirmation to manifest value formation is realised,
compromises will have to be made between the two positions. A distinction then has
to be made between objectives and criteria which are common to all members of the
society on the one hand, and acceptable specifications which are characteristic of
- certain groups and schools on the other. Different educational systems can then
* occupy different positions on that continuum.
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The second tension is related to the question of how encompassing or deep the
consensus should be. The debate in the social sciences and in philosophy between the
liberals and the communitarians (or in German sociology between, for example,
Luhmann and Habermas), is sufficiently well known (see for example, Mulhall &
Swift, 1992). At the bnk lextelipeitbers il thé prlipositicrr that fheré must only be
' co:isensus about the procedures for debating and sattling dl:.putes resulting in respect

for‘the law, while at the other extreme there is the position that a consensus is

re@.nred on important values for a culture to be really viabie (Maclntyre, 1990). To a
Almge ‘extent this debate is a conflict over the relative importance of procedural and
ive rights.

e formation will always be confronted with conflicts about scale and depth. These are
‘chara steristic of the process by which value formation transforms laten: into manifest values
Sw::h conflicts ars a consequence of the existence within the same society of ditferent visions of
the good lite and the good society. Tierefors va! v-s glucaziva should i::.:‘.u...e this tension. Thz

.'telﬁu‘m and its atrending contlicts should be treatad as an ezemaliny of the values education.

.'buéas a subject of values education. The latter siwuld not 5o much opt fora position in
relation to scale and depth. as clarih-wnts particu rar chutce 7 the pu -; s Value formation must
bneonacqu::':e also be related to the discover: of the necessity. the possibilities, implicatiors
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2.1 Values in action

Values are often defined as the desired (Rokeach, 1974). On the basis of such a conception
values formation is considered successtul when the learners actually desire the desirable. The
emphasis that Kluckhohn (1951), inspired by the pragmatic philosopher and educational
reformer John Dewey, placed on the ditference between the ‘desired’ and the “desirable’,
clearly shows the flaws of that conception of values. According to Kluckhohn values must
allow people to distinguish between what they would like to do at a given moment (the
desired) and what they think they should do (the desirable). According to Kluckhohn, the
relevance of values and the possibility of moral or ethical discourse stands or falls with the
existence of that distinction®. Reducing values to the desired, reduces value formation to a kind
of conditioning, while it should lead to the competence to deal with values.

The idea that values are measures that allow people to make judgements over what is good,
right, useful, just, true, in short over what is desirable. and to direct their actions in this
manner, was strongly propagated through the work of Talcott Parsons (1951: 12: 1989). In
his approach, values appear as general criteria through which goals are chosen and on the basis
of which motives, actions and institutions can be discussed and judged. For example when
confronted with poverty, different positions can be adopted. People may judge that poverty is
the product of irresponsible behaviour and therefore justly deserved, on the other hand it can
be stated that poverty should not be judged in terms of ceserts, but should be considered an
unacceptable injustice. The specific stance that a person takes, can be inspired by a variety of
motives. The personal social background, the degree of poverty that has been experienced,
either personally or from nearby, will probably play an important role. If a person needs to
defend the stance adopted, he or she will however reach for values: for example, appealing to
*solidarity’ in the orie ¢ase loritoll pelsdnal réspdositiility’)inthel othsr!

Parsons was convinced that every culture nesds to make four fundamental choices in its
approach to people, actions, and objects (the so-called four pattern variables). The choices
made, define and conmstitute a particular culture. Mocdern researchers are less enthusiastic
about the possibility of identifying such a limitzd number of universal value dimensions, The
idea that values should be described in terms of distinction and choices has on the contrary
become widelv accepted (Wuthnow, 1989 30 et seq. and chapter 3). Distinctions are also
central to Pierre Bourdieu's work as the title of his mos: famous work, La distinction (1979)
testiffies. Pzople have often interprated this book as i it were 2 continuation of Torstein
Veblen's work on the desire of peuple to distinguish thamselies trom othars throuzh
consumption and style. When looking back at the reception of his book. Bourdieu stressed
(1994 24) that "La distiaction” is net 2 work on the offecss of the desirs for distinction S Tae
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something else and that something
distinction important and one of the
the other. Once such distinctions and valuations exist, people can use them to distinguish
themselves through association with valued objects, behaviour, attitudes, knowledge and other
people. In this way La distinction discusses the striving tor distinction, but as it were in the
second place, as a possible social consequence of the more fundamental activities of
distinguishing and valuing.

In contemporary value research attention has shified to the empirical study of the way in which
people make distinctions and choices in concrete situations and deal with value judgements
involved. In this way, for example, one can wonder what "news value” is. How do journalists
make the distinction between what is valuable as news and what is not (Shoemaker, et. al,,
1991: Berkowitz, 1990; Tumber, 1993; Hjarvard, 1992; Alexander, 1990)? Exploration of the
meaning of this distinction and of the valuation and selection of "news worthy" events that are
based on it can help pupils to become familiar with the concepts of distinction and valuation. It
will also help them to understand the nature of “news”. It will clearly show them that bringing
the news entails the selection of a very limited number of items from a great number of
potentially newsworthy events. If the news is analysed in that way, making news appears as a
creative cultural activity, not as an activity that reflects what is happening in the world. That
means that an interpretative framework is already incorporated into the news, along with the
distinctions and values attached to it. Within the framework of value development an analysis
of the news can be used to discover what interpretative framework has been used (Are people
presented as representatives of a category or collective or on the other hand as incdividuals? Is
the form of the news determined by what is considered important by experts or what appeals to
the wider public?). The news can be used to identify rhetorical figures, for example the figure
of direct observation at the scene as opposed to the figure of post hoc analysis.

The example of news value clearly shows that the understancing of values points to a number
of different actions: distinguishing. valuing, evaluating. and justifying. The use of values
finally depend on distinctions, such as goodbad. true/false. usefulnot useful,
meaningful/meaningless. The qualities distinguisted are valued differently. Truth is better than
untruth, at least in science. This distinction is less relevant for a novel. Some distinctions make
it clear by definition which of'the two qualities being distinguished deserve the highest value:
good is obviously better than bad. * Nevertheless 'distinguishing’ and the 'valuing' should be
analvtically distinguished. Sometimes what is not useful is better. or at least mors agreeable
than what is useful There are white fies. when a lictle untruth is to be praferrad to an
innecessarily painful truth \.—'a]_i‘_za}:c_tb?gﬁmiun PLss BRIk pecpie sensitive o the insvitability of
conzextually dependent »akue&‘t:!? Bacity to sct Suthils in accordance with values. does
rot appear from the stubbornness with

WRnich the valuss or prindipies are put into practice, bt
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Distinctions are fundamental for the developnient of values and often havea particllary strong

tie to a specitic sphere of action er instituzion. for exanple truth fisehood to science,
newsworthy! devoid of interest in journalism, usefzl not usettl o the economy. etc One of the
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certain situation, a certain quality (for example, newswo s, truth, usefulness, or
solidarity) is desirable, then it is still necessary to use specific criteria in order to evaluate the
newsworthiness, truth, usefulness, or solidarity These criteria can be fairly vague, as in the
case of newsworthiness, and mainly unwritten, but known pracsically by experienced
journalists. In other situations there can be more explicit rules, as in scientitic methodologies.
Sometimes the rules are fairly precise and formal, as in the procedures that are developed for
legal matters. In most situations however, the criteria do not form a clear set of explicitly
formulated rules.

Values education occurs in every subject because they all involve handling criteria in order to
make judgements and to defend them. Values education must therefore become a part of each
subject. The relevance to values education can be greatly increased by highlighting the crucial
distinctions in a discipline and by focussing on the way criteria are used to deal with those
distinctions. In addition, values education must make the ditference between practical and
discursive knowledge: between the handling of practical criteria which ars used but can only be
put into words with difficulty on the one hand, and the competence to discursively use criteria
on the other. In contemporary society, characterised by manifest attention to values, value
development will add to the competence to make the practically handled criteria explicit and
discursive.

In order to teach the capacity to deal with values, to judge the pertinence of distinctions and to
use the criteria to pass judgements, thres possibilities exist: one can turn values ecducation into
a separate subject, one can see values education as based exclusively on cross-curricular
activity, one can, finally, see values education as part of the teaching of any subject. The thrae
approaches are ndr muiyally exclusife| Vialdes)reducalion fas)jaseparate subject seems
appropriate in teachers' traimfig. Some subjects, like courses in morals, civics, cultural
sociology or cultural studies, courses in religious or secular ethics, have a strong affinity with
values education. They usually deal explicitly with the desirable, with morals. ethics and
virtues. Besides those sites for values education. an effort should certainly be made to
strengthen the component of values education in all subjects. This can be done by highlighting
the crucial distinctions that are made. by identifiing the areas of life in which those distincticns
are relevant, by making the criteria for judgement explicit and by teaching the competent use of
those criteria. This important aspect of values education can as well, or even betzer be thought
in courses of mathematics. economics or acceuntancy, thaa in courses of merals, history or
civies. Cross curricular activity seems a puor substitute tor the discovery of the vilis relevan:

aspects of all courses, but it can confent the distassions, valuions and criteriz thouglit in

different subjects. with de concepiicns of tire desirable and the vimuous @s presented in C2
courses more exphicitly dealiny wes, erities and maras |l e meoithe waraa which
that can be achieved when Szaling with the lssues ot jastifisars i and valie faundanon
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boundaries that give the world a meaningful structure, are drawn ih s 1wgy. erefore the
development of values must also cover the analysis of the spatial and~temperal settings. A
school as a spatial and temporal organisation can be used as the subject of values education.
On can for instance raise the question whether the spatial, architectural form of the school is
consistent with the values that the school professes. Is the architectural arrangement and style,
for instance, consistent with the 'open’, 'democratic' character which the school wants to exude
or does the spatial organisation of the school "say" that the school is "lving” when it puts those
values forward? One can also explore the question of how a group that wants to live by certain
values can accommodate to the unwielding buildings and temporal organisations in which it has
to.live.

A distinction draws a boundary and creates at the same time the tendency to limit the range of
acceptable behaviour and the possibility of boundary crossing. As a boundary is drawn between
the public and private spheres, to retain this example, the possibility is created for people to be
slightly different in the private sphere from in the public sphere, a limit is put on what is
acceptable behaviour in public spaces as opposed to private spaces, but the interest of
boundary crossing, for instance under the form of gossip, is created at the same time. Each
boundary is both a barrier and a temptation to cross or transgress it. George Bataille defined
eroticism as the exceeding of a norm or a boundary which is not questioned. Although that
understanding fits best with distinctions and boundaries concerned with the body, any crossing
of boundaries is fascinating’. Values education must definitely incorporate the experience of
exceeding boundaries and use that experience to illustrate the meaning_;_égnd the point of
distinctions and norms. The manner in which young people use their bodies as the bearers of
meaning, can be singled out for special attention. The body easily becomes a representation of
the body politic. '

Crossing a boundary hoids 'tie promise of not only transgressing it, but of exceeding and
transcending the limits inherent in it. If originality is valued, it can always be simulated by
exceeding boundaries. For example, if the important distinctions are of an aesthetic nature,
such as in a world of art where important judgements are made by artists and by
knowledgeable, specialised critics. the striving for origirality will take on a character of
breaking or exceeding the well-known aesthetic standards and technical limitations (Peterson.
1994: 169; Bourdieu. 1994, 77-78). If, on the other hand. the artists’ suceess is dependent on
public opinion. and not so much on the judgement of colleagues and specialists. the likelihood
increases that exceeding the boundaries will no longer be sought theot reaking aesthetic
conventions but through the transzression of the moral coneations k:tcxi.:n*-‘ﬁg the wider public
(Dubia. 1992) This mechanism explains why amists who arz bods dependen on public and

2 e . ' 3 H = o rle el ] : e &t =
specielists” apgroval. will produce art that tries to break bath Aﬁa...c!.-.% yral conventions
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easiest ways in which art can shift boundaries, be original and crexfe interest/ Values
education should make clear which boundaries and boundary crossings evant and

pertinent in certain contexts and under which circumstances boundary crossing becomes a
misplaced form of originality.

The distinctions, valuations and criteria which give our world cultural and moral structure
often remain latent, unspoken. They are then present as unquestioned and selt-evident. In
general evaluations, values and distinctions are only thought about and spoken of when we
have to justify our behaviour or ask for a justitication from others. Justification is the
mechanism that encourages us to explore our cultural and moral structures. The distinction
that Kluckhohn makes between the desired and the desirable accords with the distinction that is
made between ‘values’ and ‘preferences’. Maclntyre (1990 12-21) distinguishes expressions
such as ‘I find that attractive’ from expressions like ‘that is attractive’. While the first indicates
a personal preference the second expresses a value. Even if, in contrast to Maclntyre, one
does not consider the belief in the existence of one valid value system as a condition for the
good society, there is still a great ditference between preferences and values. A preference
records a personal predisposition. An expression like ‘I find that attractive’ is a straight
forward way of expressing that. On the contrary a value judgement is offered as the
implication of the criteria and the standards which it is assumed a group agrees about. The
person who says ‘that is attractive’ actually says "in the light of the criterion that 1 assume we
use to judge attractiveness, this is atrractive’. There can be discussion and debate about such
an expression. Is the distinction attractive/not attractive relevant here? Do we agree about the
criteria by whmdhthe attractiveness is measured? Are those criteria valid in the given
circumstances? Does our judgement proceed logically from those criteria? In contrast there is
little to be said about personal preferences. De gustibus non est disputandem. That is the
difference between |referencisand walues, [t litsynotin [hg nitwure of the preferences or the
values that are expressed, but in‘the meaning that'is given to the expression. The existence of
values depends on the readiness and the possibility of talking and judging about preferences.
That happens when personal preferences have to be justified, but it is only possible to the
extend that people do share distinctions. values and criteria. Dialogue, discussion and debate
are therefore both necessary conditions and consequences of values. For this reason they must
ccupy an important place in the formation of values. Values education must at the same time
re@’éﬂd@ééonﬁﬁoaiaf rational discussion and make clear that justfication and discussion are
not a post-hoc rationalisation or a strategic search for selfjusticication. but forms of
deliberation whieh fransform shared meanings and values into new insights and valtes
Such a concep@ion of discussion Is n.: mune [t is not Bind o the existance of people fo
whom' discussions are merely strategic bur draws antenion o the inherent &ynamic ©
discussions. € the discussion is serious or heuted. refzrance will often be made to the
hyvpoerisy of the opposing party  As wmone funiliar with polzmics Knows, opporents have a
tendency to behypocritical With opponents thers is offen 2 wide wap betwesn worl and dead

]
-
.

Their reasommgts full of 2aps and coorradictiens Motk i didicel o dam asiraze that
certativ valties and principles toy whizh g appeslh gbe wonL s eprsed ta e iver valuss
tre chim todefend  Opponenisd o 0 s« sz the oy il ns oUield wal ey Clear’s
Ther are put alvays aware of whet 5w sty of supreit o ol thass wrguments, whien arz
requentiy used auaitst SPponeitis. v Sa suc ATTateEie B L us Aadeh winch ong pary wanes
convinee the vther. Generally that mocve is cizardy presens  Were it not, many discussions
would be dull. It is however importans to realise that the inherent dynamic of discussions rises
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to, the importance of consistency between the different value\Fhgt we apg al to and the
difference between higher values and subordinate values. In such difeussida-te also clarify the
criteria with which judgements can be reached. discuss the applicability of those criteria, and
explore the unintended consequences of values. In short. in that way we construct the more or
less coherent totality of opinions, values, knowledge and criteria. which allow us to live in a
responsible way. Of course, not all discussions are fruitful. The common ground may be so
limited that the discussion degenerates into a senseless slanging-match or worse. Discussion
only becomes a meaningful part of values education if it makes clear that fruitful discussion is
only possible on the basis of a number of shared distinctions, values and criteria.  In many
discussions the time for the exchange of arguments is so limited that the discussion becomes
unfruitful and degenerates into a simple rhetorical exchange of one-liners and sound-bites. It is
therefore not a bad idea to impose the slowness of the written word on important discussions.
It is sufficient that both parties have a little time and feel somewhat obliged by the requirement
to be consistent in their argumentation for justification to lead to value clarification.

Discussion and justification are moments of creative crisis when values become manifest. Such
crises often have a collective character. It frequently happens that groups must sucdenly make
their practical routinely experienced culture into an object of reflection. The occasion for this
may be their migration to a new social environment or the presence of immigrants from
another culture (when the problems of multi-culturalism call a familiar culture into question).
In such cases people must suddenly make clear to others (and often to themselves) what
exactly is characteristic of their culture and their way of life. This often leads to fundamentalist
interpretations of the cultural heritage. Such activity can of course not be regarded as a simple
registration of what exists. It is generally a truly creative process in which a collective identity
is as much formed_as expressed. During.such moments of intense cultural creativity,
‘traditions’ are often invent=d | Tlielobsanation)thilt ometraciliond are of recent origin (see
for example Hobsbawm and Ranger, 1983), shocks certain people, while precisely the capacity
to create traditions should be regarded with awe and admiration. Hobsbawm incicates that
some periods are especially creative in that regard, such as the European countries in the
period between 1870 and 191+ (1983a and 1983b). That was the period in which many
contemporary national cultures and sub-cultures were formed andor revizalised. . That
creativity was stimulated by the process of industrialisation and the rapid social changas
associated with it. Various movements, that reacted against the conssquences of
industrialisation. appearsd then. Tihey often dealt with the existing culwral simictures and

heritages in an exceptionally creative way, revinalizing lunguages creating wrinen languages.
inventing traditions, spreading feelings ol mtional e S fdaes Lzars, 1 =81, Wiener
1983, originails 1931,
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become part of the teachers’ training.

2.3 The foundation of values

The justification of behaviour in terms of values and criteria. and the exploration of cultur
forms, are important for values education, but are not sufficient. Certainly in reflexive
modernity, values education must be supplemented with the justification of values. The
foundation and justification of values clarifies the link between a personal motivation and a
collective value or, in other words, makes personal behaviour and personal motivations
publicly justifiable.

Parsons’ four-function paradigm specifies a number of fundamental values. According to that
theory action can be oriented by four fundamental values.

1. The value test for action may be /nregrity, as this is expressed in an agreement between
action and the principles people appeal to justify their actions

2. The value test may be community, as this is expressed in a consensus on the desirability of
the action.

3. The value test for the action can be ¢ffectiveness as this is measured on the basis of an
agreement between the results of the action and the intended objectives.

4. The value test can finally be utiliry as that is measured on the basis of an efficient use of the
available resources.

Those value principles and their criteria were developed in the first place to describe the
specialisation of systems of action. Thus it can be said that in a free-market economy,
economic organisati>nj give yroriny thevelu atiliyarnd hate dzyeloped a specific concept
of utility as saleable on a free market, as well as specific concepts and media to judge utility,
such as ‘money’, ‘profit’ and ‘solvency’. Religious organisations, on the other hand, are more
likely to give priority to the value ‘integrity’. They can, in the case of the religions of the Book,
use a measure of conformity with scnpture to evaluate integrity. In this way Parsons’
framework can be used to describe how various dlﬁ‘erantm:e_ systems or spheres of action also
form specialised spheres of value which, because th y give priority to a specific value. imply
different conceptions of justice (cf. Walzer 1983) and of justification. That fundamental and

useful distinction does however not vat indicate how zhve ditferant value options are collectively
justified and how thev can become part of the Eemvartd " Parsons” framework does describe a
number of value options. but does not explain the mechaniz by which these justic. themsehves
and develop into grounds for valugs that ¢an be used @ eendey e By stuing that the
consamporany (capitalist) economy bses and makas opersional a particular def --':’ 2n of udlity
does as such not offer a justitication f0r that defnition Sugh a justifization can be called the
foundation of values To clarifh that Botioa @ siall furfer soplore the example of utihty. To
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took place between the members of a household, between master and servant, between lord
and subject. They were a predictable event within an existing familiar relationship and order.
Market transactions did not comply with that pattern. They offered new freedoms to the
individual but therefore also contained new risks, uncertainties and threats. The new market
transactions were unfamiliar, they could not be situated and the motives driving them therefore
seemed divorced from values. People could not justify them The extension of the market led
to the feeling that society was disintegrating. People believed that the familiar relationships
were dissolving and that the social institutions were tailing, exposing atomised and unprotected
individuals to the risks of a society in which everyone acted out of an untempered appetite for
personal gain. These feelings were reflected even in the opinion about the medium for market
exchange, money. This was considered as a rootless medium. It was separated from its origin
and had no destination. It is popularly said that money has no smell. In John Webster’s ‘A
Cure for a Cuckold’ (circa 1625) this is rendered as follows:

..ready money is the prize I look for
It walks without suspicion any where,
When Chains and Jewels may be staved and call’d
Before the Constable (op.cit. Agnew, 1986.71)

Such concerns were an important topic of 16" and 17" century theatre. Calming the unrest
that proceeded from the spread of market transactions intensely occupied various sorts of
intellectuals during the course of the 17" and 18" centuries. It was not the men of letters but
‘the philosophers and social scientists who devised the most influential solution. Yes indeed,
they said, everyone acts out of self interest, even out of selfish concerns, and the clever ones
do it rationally, but we don’t need to be worried about it. It is quite all right, even more, it has
truly positive consequences., In the writings of these social scientists a capricicus woman
regularly appears wimolis! alwavi walaring a rew diess(whizm(the lold (ke is not ye: worn out.
Using an anachronism one could say that she is a sort of Emma Bovary, capricious. changeable
and a slave to fashion. In the 19" century novel by Gustave Flaubert the romantic Emma sows
_  fuin, death and destruction with these character traits. But that is not what her predecessor
,_., does in Adam Smith’s 18" century tracts. There on the contrary with her caprice she puts
. . weavers, cutters, needlewomen and seamsiresses to work, makes the textile sector run and in
=" this way contributes to the ‘wealth of nations’. Afer he had cousidered the nature of motives
*The Theorv of Moral Sentimen:s™ of 1739, in “The Wealth of Nations’ of 1776 Smith
Sprimarily tried to make clear how aczing out of self interest contributes to collective wellarz
* That proposition at t!:e same time justides the muarkat rassacnon and i#3 assemed modive. and
mla'-‘; the fear of the :.;c‘i-'—‘:'c:% :." phie e pine oF s otive. . Bie pussibilis: "'.1? peopis
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Naturally ditferent sorts of value foundations exist. Luc Boltanski and Laurant Thévenot made
an attempt a few years ago to chart a number of them (1991). They do not m:lke it clear on
what basis they identified them or on what kind of social theory they are based * That does
however not detract from the relevance of their conclusions. Although they formalise the
market model just described in rather weak way (Boltanski and Thévenot speak in this
connection of the “‘cité, marchande™). it is clear that they use it as the matrix for the five other
value foundations they describe. I freely translate the foundations they distinguish and present
them as competencies. Value foundations have the following characteristics:

- (1) A value foundation offers justification for a certain sort of behavioural mo:ive and the
easuing behaviour and practices.

- (2) Such a foundation is linked to the practical knowledge and values which makss it possible
to act with competence on the basis of justified motives.

- (3) Such a foundation also refers to an exemplary institutional context in which the motives
justified and the competencies that are valued are present in an outstanding, exemplary way.
- (4) It is also associated with secondary virtues, that support the main competencies.

cultural products.

In the market model the behaviour motive is rational action from selt-interest. The foundation
of the value is the principle of the invisible hand and the innumerable neo-classical variations on
it, which demonstrate that such action, under free-market conditions, is the most optimal way
to contribute to general welfare. The practical knowledge is what makes it possible for the
individual to act rationally from well understood self-interest. These criteria can be developed
very inclusively. going from considerations of what knowledge is useful and what courses of
study are useful to personality characteristics, skills and attitudes which are considered
valuable in the light of the fundamental value, for example flexibility and competitiveness. The
latter form in a certiin senge secondany valupsidaduged framithe fundamenta!l value. The
institutional context referred to in the first place is naturally the markez, but it will typically be
supplemented with institutions that at a certain moment appear to be very closely linked to the
operation of the market and represent the fundamental and secondary values in an exemplary
way, such as the enterprise. Being enterprising is the way in which individuals, consistent with
the fundamental value of this foundation, engage to the full in the process of selinterest and
link individual passion with market success and collective wealth and welfare. TR

Value foundations are easily generalised bevond their original domain and no m"requemly
bevond reason. They are then preszited as gauerally vl and not a3 re!evt-: 13 2 certdn
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among other things, that the starting point is the individual preference of the voter wfyﬂtl{ﬁiﬂm
politics must be reduced to a sort of market in which these preferences are registeted via
referenda or tele-voting. In that model the politician becomes a kind of political entrepreneur,
gaining votes and putting together winning coalitions. Rational action from self-interest is
presented in this generalisation as a universal model of behaviour The criteria which are
deduced from this are general criteria in the sense that no other value exists outside the market
value. The market approach as it is then presented, is for example also the best basis for an art
and culture policy and in this approach there is no place for other value judgements than those
expressed by the market (De Grauwe, 1990:73). When this model is successfully generalised,
‘enterprise’ is the most obvious way to self-realisation, in which usefulness to the community,
personal financial success and the meaningful experience of a passion are combined. If only to
arm young people against the imperialism of different value foundations, it is important that
values education makes them familiar with different sorts of foundation and at the same time
teaches then to distinguish the context or sphere in which each of them can is relevant.

In addition to the market model Boltanski and Thévenot distinguish five other kinds of value
foundations. The second foundation is that of izspiration. The origin of this lies in the belief in
divine inspiration which can be valid as an ultimate justification of the motive for behaviour and
action of the chosen individual. That mode! has been secularised in the sense that “inspiration’,
‘genius’ and ‘enlightenment’ are valid as a ground for value separate from an explicit reference
to God. Typical for this value foundation is that something can presented as valuable, even
though it goes again the grain of established opinions or common sense and judgements. It is
the foundation or justification which is connected with detachment and self-realisation apart
from others. Valued competencies are therefore the ability to distinguish oneself from others,
to take distance from the prevailing opinion, to resist the pressures of conditions. In this value
foundation it is heroic to depart from well-trodden paths, to look at things in a surprising,
entirely new way... Evan-hing hat jtontribltls( te-the (ihpressibh thit one is br-‘*akmg with
what exists, is eligible as proof of inspiration: the shocking, the bizarre, the worrying, the
spontaneous, the emotional, the fantastic... An exemplary institution is art, but of special value
are all margins from which the unexpected can emerge: the Bohemian, the oppressed,
childhood, all sorts of marginalised people, drug users, etc.

The third foundation is opmfrmu'fhe value of something is in this case ultimately dependent on
the opinion of others. The nature of this fourdation is actually most clearly expressed in the
conviction that something becomes better to the extant that a great number of people find it

eood. Important practices assotm@i=< with this cround are thersfors nduencing. convincing.
sensitising. advertising. public rlEficus. eic R; 2LRut Oty afepubils aSarivall TeTogRItIoN.
fame. success In the light of the o Js e ciis valoe it s very aipicsiant (o be torgotten or

misunderstood An importase metive for behyiour is <::'..:'-'.=_.- for rzeogsition acd approval
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within a totality of personal relations. The value of a person or an action cagngt be,detdched
from these relationships and the extent to which one is involved in them. The coffes#v€ ground
for value lies in maintaining relationships that are important for society as a whole, in
integration and cohesion. Distinct gains are therefore winning and keeping trust, maintaining
relationships and being respected. In its simplest. most general form. this is expressed in the
proposition that the family 1s an important foundation for society and that the dissolution of a
supportive family life has a strongly negative effect on the quality of society. The relevant
virtues and skills are those that make enjoyable and durable personal relationships possible:
consideration, courtesy, discretion, reserve, reliability, etc. In this value foundation practical
knowledge is valued more than discursive knowledge. The knowledge must be able to be
experienced in a spontaneous, unforced, natural way. The model inspires a positive valuation
for people who are linked to others. It certainly does not lead, in contrast to the inspiration
model, to praising the unattached and the marginal. Integration and cohesion are valuable.
Exemplary people are those who are clearly situated. Notions and values such as duty,
helpfulness, harmony, care, but also honour, shame, responsibility and authority, are important.
Crucial practices are bringing up, educating, continuing, giving and receiving. An important
institutional context is naturally family life and the wider family, but in addition, everything that
links generations, that is linked to tradition and a concrete local environment, in short,
everything that situates people in time and space. This ground for value is generalised in
various ways, including notions of community, locality and tradition. Many institutions and
organisations say of themselves that they are °‘like a family’. An important form of
generalisation was the paternalism that, at least in its classical 19" century form, was partly a
reaction against the loss of a world which was still strongly influenced by domestic values and
relationships. To paraphrase Sennet (1980:51) it can be said that 19" cen:ury factory
paternalism was not only an attempt to apply domestic values to a new form of crganisation,
but also a pastiche of thatqder

The fifth, the civic ground for value is based on a definition of general interest. The general
interest is therefore not an aggregation of individual preferences, but a definition of a collective
interest to which all individuals subject themselves. That definition is given in terms of defined
duties and rights of citizens, which means that the law has to stand above seli-interest and
individual passion. Important for this value foundation is the belief that a meshanism like
voting or democratic participation is more than simple counting preferences anc c2:ermining a
majority. [t is expected of democratic politics that they leads to a definition of general or
collective interest. It is that interest that the elected representatives should serve A important
value is respect for the law Imporrant practices are voling. participating, debating, comumitting
one s2ift Solidarity and militancy are impormant values. Impe ' i @

state. but also organisations, partizs. sssociasions @l movements that miak: citizenship
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a more reliable basis for achieving individual and collective well-being and happiness. The
motives for behaviour that are justitied in this way are those of anyone who intends to act on
the basis of knowledge and expertise. The heroes of this order are the experts, the specialists
and the scientists. Important criteria are empirical and instrumental accuracy of the knowledge:
does it work, is it efficient, is it effective, is it functional, is it reliable, does it solve the problem
at hand. Negative things are the useless, inactive, approximate, slow, ineffective and above all
the superficial.

These different value foundations cannot be reduced to one another. There is for example a lot
of material for conflict between inspiration and opinion. Those who act on the basis of the
first will see a bad omen in popular success. Those who act on the basis of the second will in
contrast see confirmation of their value in success. Each ground is also riveted to a specific
institutional sphere. The market to the world of enterprise, inspiration to the world of art,
opinion to the world of the mass media, the civic order to the world of collective organisations
(government, party, movements, associations). the domestic order to the world of the bonds of
family, friendship, and “les rélations”; the technocratic order to the world of science and
technology. The destiny of each foundation and each institutional are therefore linked to a
certain extent. If a certain ground comes to the fore, the institutional sphere to which it is
linked will also gain prominence. It is in that sense that Richard Rorty’s remark that 20"
century philosophy has used the artist who creates rather than the scientist who discovers as a
model must be understood (1989:24-235). This does not say much about the relative social
importance of art or science, but it does say something about philosophy which, at least
according to Rorty, has moved the foundation for its justification in the course of the 20
century from the ‘technocratic’ model to that of ‘inspiration’, shifting philosophy's allegiance
to different competencies, virtues, and styles.

Boltanski and Thévenol et rhe siy value [foumlaiions)net-paly 4y mutually different but as
equidistant from each other. In my opinion they can be divided into two groups: the ‘market’,
“inspiration’ and ‘opinion’ on the one hand and the *domestic’, "civic’ and “technocratic’ orders
on the other. The first cluster of foundations are strongly individualistic. Value is ultimately
embedded in an individual action or in the characteristic of the individual. This is obvious in the
case of preference and inspiration which are seen as strictly individual. but it also holds for the
opinion, for even though this is rendered more impomant as more people share it, it is still
rezarded as a personal opinion. Collective justification comes about because the individual
characteristics are aggregated. This process of aggrsgation is spontaneous, It occurs, without
praconceived plan via the market and the imisible . Personal opinions azirsgate into
pubiic opinion Persomal inspiration is hmpuitant bevause it is i thisway that genius and
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various forms of participation in organisations that are also communities of discourse carrying
ideals and projects. In the case of the technocratic order the basis is knowable reality that
stands outside of the individuals’ subjectivity. The individuals appear in this approach as
embedded in and constituted by, respectively, social relationships, rights, duties, and social
participation, and the disciplines which make known the physical, biological, psychological and
sociological reality.

Values education must naturally pay attention to all the value foundations, but it relates in a
fundamentally different way to the two distinct clusters. The individualistic foundations do,
strictly speaking, not require value formation because they are based on the assumption of a
spontaneous, automatic aggregation of individual motives into valuable collective
consequences. In contrast the collective foundations require values education. The latter will in
fact always have to resort to one or more of the collective foundations to justify itself. For that
reason there exists a privileged association between collectivist value foundations and values
education.
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